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Please submit CAEP 2022 EPP Annual Report with this document. (Due April 30, 2023)

s Foreign Language or Emergent Bilingual/English Learning Proficiency: How does the
unit assess proficiency for this requirement?

Teacher candidates can meet the state’s foreign language requirement by receiving CLEP Exam
Credit for two semesters of any foreign language, passing an approved foreign language test, or
receiving college credit of at least eight hours. Mid-America Christian University (MACU) offers
SPAN 1104 Elementary Spanish I and SPAN 1204 Elementary Spanish Il in eight-week online
formats. As an EPP policy and as noted in the Teacher Education Handbook, each teacher
candidate at MACU is required to reach the novice high level of proficiency in a foreign
language. The professor of the college courses must provide documentation that the candidate
meets the “novice high level” as defined by the American Council on the Teacher of Foreign
Languages. The Proficiency in a Foreign Language form is provided for documentation and
housed in the candidate’s cumulative folder as evidence that this requirement is met.

e Graduate Students: Include the number of graduate students admitted conditionally and
their success rates.

The current standard for admission into the Masters in Educational Leadership and
Administration program is a completed and signed admission application, identification, official
transcript showing conferral of a bachelor’s degree from a regionally accredited college or
university, a minimum overall cumulative grade point average of 3.0 of bachelor’s degree
coursework, and two years of teaching experience in a public or private school accredited by the
Oklahoma or another state’s State Department of Education. The Director of the School of
Teacher Education, the Program Director, and the College of Adult and Graduate Studies’ Dean
will meet to review the candidate’s records and make a recommendation to the Registrar. The
Registrar, upon recommendation, will grant admission to the University and to the graduate
program. A capstone writing assignment and project will determine a candidate’s success, as
well as scores on the Oklahoma Subject Area Test (OSAT).

In academic year 2021-22, 15 total candidates were admitted, with none being admitted
conditionally.

e Supply and Demand: Describe the efforts made to address supply and demand issues.

Teacher candidates are informed about teacher shortage areas during advisement, in monthly
teacher candidate meetings, and in EDUC 2101 Educational Orientation. The shortage areas
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are also listed annually in the Teacher Education Handbook based on the nationwide teacher
shortage area listing.

MACU recruits its candidates to teach in Oklahoma City Public Schools (OKCPS) through
providing a student teaching experience in the urban setting through the Urban Teacher
Preparation Academy (UTPA). UTPA provides support and professional development
throughout a candidate’s student teaching and for three years after being hired to teach in
OKCPS. MACU continues to serve on the Executive Board of UTPA.

MACU is also working on partnerships with high schools and junior colleges to offer concurrent
enrollment and transfer credit to our university through articulation agreements. In 2021-22,
MACU served 103 concurrent students. Fifteen of these students became degree seeking. Of the
fifteen, one has declared elementary education as his/her major. Articulation agreements have
been made with Rose State and Oklahoma Community College. An articulation agreement with
Oklahoma City Community College was established as well.

e Program Changes: List any program changes that have occurred in the unit as a result of
data analysis.

o Secondary Social Studies:

Completed the alignment of the introductory level history courses to the
corresponding OSAT for HIST 1203 and 2203. Practice OSAT material was used to
make multiple-choice exams for those courses. The changes implemented appear to
be on track to help students in passing their exam. The sample size is too small to
form a definitive opinion; one student, after completing the reformatted course,
passed the exam on the first attempt.

o Elementary Education:
Provided online study materials (quizlets) for teacher candidates for the OSAT
subtest I to improve teacher candidate pass rates.

Changed a general education requirement for early and elementary education
candidates to ENGL 4803 Form and Genre in Literature. This change is to give
teachers more understanding of writing forms and genres, and will hopefully assist in
the passing of the OSAT.

e Early Childhood:
Changed a general education requirement for early and elementary education
candidates to ENGL 4803 Form and Genre in Literature. This change is to give

teachers more understanding of writing forms and genres, and will hopefully assist in
the passing of the OSAT.
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o FEnglish:
Application of the revised Student Teacher Evaluation which could not be
implemented in 2020-2021 due to lack of active student teachers.

The newly designed rubric did not allow for adequate assessment of content
knowledge and implementation on the part of the student teacher. While notes were
kept on the observation of content management, the rubric does not afford an
adequate opportunity to reflect the student teacher’s performance in this area.

o Secondary Mathematics:
Implemented programming languages in Python and R in Discrete Math course
and in the Regression course.

e Masters of Educational Leadership and Administration
A revised program of study for an accredited program for both principals and
superintendents with coursework added, deleted, and revised was developed and
submitted to OEQA in October. Final approval was received in November. The

initial cohort for this program began in February 2022.

e Clinical Partnerships: List any professional education courses that are held in the P12
school setting?

Candidates serve in area schools during their EDUC 3103 Educational Psychology course, or
until 25 hours of field experience has been completed. Candidates apply educational psychology
principles learned in their university course to the classroom setting and teach a minimum of one
lesson to students, receiving feedback from the cooperating teacher.

Student teachers serve 14 weeks in the classroom. The candidate increasingly takes on more
duties until he or she assumes maximum responsibility for planning, instruction, assessment, and
classroom management for a minimum of two weeks.

e Student Teaching: Describe your student teaching model?

Preceding the student teaching semester, the teacher candidate is required to complete 100-115
hours of field experiences during their academic experience. This provides candidates with
opportunities to be aware of various schools and assists them in determining where they would
like to student teach. Upon receipt of the Application for Student Teaching and the Student
Teacher Personal Information Form, the EPP attempts to match the candidate with his or her
first choice, if possible.

All teacher candidates attend a pre-service meeting the semester before this experience begins
where candidates receive and review the syllabus for their student teaching course. Initial
meetings are scheduled with the teacher candidate, the cooperating teacher, and the Director of
Student Teaching to go over expectations for the student teaching experience. Cooperating
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teachers receive the EPP’s Student Teaching Handbook, outlining both the candidate and
teacher responsibilities.

The cooperating teacher is provided a copy of the candidate’s application and personal
information. The candidate begins by observing and gradually takes an instructional role as
time passes. The candidate increasingly takes on more duties until he or she assumes maximum
responsibility for planning, instruction, assessment, and classroom management for a minimum
of two weeks.

Teacher candidates have the option to serve in either one 14-week placement or two 7-week
placements with students after being matched to a cooperating teacher. If candidates choose to
do two placements, secondary social studies, mathematics, and English majors will complete
seven weeks in a junior high setting and seven weeks in a high school setting. Elementary
majors will teach seven weeks in a primary grade and seven weeks in an intermediate grade, and
early childhood will teach seven weeks in a Pre-K or kindergarten setting and seven weeks in
first, second, or third grade. Student teachers are assessed by the cooperating teacher, the
Director of Student Teaching and one university faculty member. Individual consultations and
meetings with candidate, supervisor, and cooperating teacher provide ongoing support for the
candidates throughout the internship. The student teachers are supervised by certified teachers
with at least three years’ experience.

The CPAST evaluation instrument has been implemented and informs the student teacher,
cooperating teacher and university supervisors of the student teacher’s progress throughout the
semester. The completed forms are brought to a mid-point meeting and final meeting of the
student teacher, cooperating teacher and university supervisor to collaborate and come to a
consensus of the student teacher’s performance in the classroom. This collaborative effort is a
valid and reliable approach to supporting the student teacher and giving effective feedback for
their future teaching.

Teacher candidates meet on the university campus within two weeks of their initial experience to
address questions or concerns after being in the classroom. Candidates also attend campus mid-
semester to attend University Week. During this week, peer interaction, evaluation and
reflection of their various experiences take place. Candidates also experience mock interviews,
hear guest speakers, learn about the TLE and Marzano teacher evaluations, and work on their
Praxis Performance Assessment for Teachers (PPAT) tasks. After completing the student
teaching experience, a reception is held where candidates share with parents, professors, and
current candidates about their student teaching experiences. Candidates then have a final
meeting time on campus to discuss the certification process, reflect on their program by
completing an exit questionnaire and a disposition evaluation, and, schedule a verbal exit
interview with the Director of the School of Teacher Education. At this time all exit
requirements are fulfilled.

e Faculty Professional Development: Summarize the professional development that
focused on unit faculty members’ ability to model effective teaching styles such as inquiry,
group discussion, and collaborative learning.
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Professional education faculty attend the ISTE Conference (virtually)

Professor of reading attended Oklahoma Literacy Conference and the 14" Annual
Regents Reading Conference (virtually)

Program Director for MEd in Educational Leadership attended the CCOSA State
Leadership Conference, the OSSBA State School Board Conference, and a two-day
workshop through OEQA and Pearson in reviewing and developing the passing score
for the Oklahoma Superintendent OSAT

All program coordinators attended the annual OACTE/OATE/OEQA fall conference
(virtually) to not only learn about program review but also attend timely breakout
sessions.

UTPA Board member attended UTPA touchback sessions which provided
professional development in the areas of diversity, food scarcity, teaching practices
in the inner-city schools, etc.

All faculty participated in MACU'’s annual Celebration of Cultures event which lends
itself to class discussions regarding diversity.

e Arts & Sciences Faculty: How have arts & sciences faculty been included in the
education of pre-service teachers? Please describe any significant collaboration which has
occurred between the arts & sciences faculty and education faculty.

The arts and sciences faculty are members of the Teacher Education Committee. This committee
meets monthly and collaborates with various stakeholders to review educational policies, review,
evaluate, and revise the EPP programs, and receive vital input about its programs from its
stakeholders who are currently in the field.

The arts and sciences faculty also teach the subject area and methods courses for the secondary

education

candidates in mathematics, social studies, and English, and teach the four-by-twelve

courses for early childhood and elementary education.

Arts and sciences faculty are program coordinators in the areas of math, social studies, and
English and are responsible for program assessment and program reviews.

e Public School Direct Contact: All full-time teacher education faculty members directly
involved in the teacher education process, including all administrators of teacher education
programs, are required to serve in a state accredited public school for at least ten (10) clock
hours per school year in direct contact with meaningful and relevant responsibilities related
to their respective teacher education fields.

Report the number of hours each faculty member spent in meaningful contact with P12
students. Please provide a table reporting the number of hours of meaningful contact
with P12 students of all full-time teacher education faculty members.
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MACU Faculty Serving Teacher Education
2020-2021 Public School Volunteer Hours

Hours
Completed

Hinkle, Vickie — Professional Ed. Faculty — Elementary Education
Sky Ranch Elementary — 13 hours
Supervised tutoring of P-12 students by MAC college students.

13

Rehbein, Esther — Professional Ed. Faculty — Early Childhood

Fairview Elementary — 7 hours

Mainly worked one-on-one with a difficult student helping him to complete
assignments and participate with the class. Also assisted with projects, worked
with students while in centers, read to the class, taught a lesson.

Newcastle Early Childhood Center — 5 hours
Worked with students in centers, read to class, assisted with art project, tested
students.

12

James, Terry — Professional Ed. Faculty

Choctaw Public Schools

Worked with Melissa Coleman and Michael James. Substituted in Mrs.
Coleman’s junior-level AP English class while she was training to be an
assistant principal next year. Consulted with Michael James on issues relating to
administration within the district.

10

Schell, Kenneth - Subject Area Faculty — Sec. Soc. Studies

Capitol Hill High School — 10 hours

Was a teacher assistant for two government classes and one US History class.
Worked with on-level and AP Government students. Did test prep, led student
groups, and led question and answer session on college courses.

10

Fowlkes, Carol — Subject Area Faculty — Sec. Math

Northmoor Elementary

Was the record and score keeper to verify archery scores and totals for Moore
district-wide Moore Love fundraiser archery event and scorekeeper for the
district cup-stacking event.

10

Harris, Mark — Subject Area Faculty — Sec. English

Highland West Junior High — 10 hours

Organized files and assisted with decluttering materials in preparation for a
classroom move.

10

e Technology Resources: State the amount spent during reporting year and how these

resources were used to support instructional technology.

February 2021




The University library is equipped with a large computer lab that can be used as a classroom.
This lab is furnished with 24 computers that are connected to a laser printer. Additionally, there
is another cluster of computers located in a separate area of the library, dedicated primarily to
Internet research and email. Both wireless and Ethernet networks are available for high-speed
Internet connectivity on all computers in the library and on campus. The wireless in the library
was upgraded within the last year.

Moreover, the university has provided access to Microsoft Office suite, including Microsoft 365
and online storage, to all students in the teacher education labs free of cost. The university has
also provided licenses for the D2L platform, which enables the students to access course
materials online. Furthermore, the teacher education computer lab is equipped with a
SMARTBoard, projector, and Elmo for teacher candidate use.

The School of Teacher Education has received support from the United States Department of
Agriculture (USDA) Distance Learning grant to teach concurrent classes to high school
students. This grant included the provision of 20 iPads with science software, laptops computers
for teachers, cameras in classrooms for broadcasting classes, and wireless access points to
provide better Internet bandwidth to the Teacher Education students. Moreover, four
classrooms, including the Teacher Education computer lab classroom, the Chemistry classroom,
and two other standard classrooms used by the School of Teacher Education, are equipped with
85" touchscreen SMARTBoards. Additionally, Zoom licenses have been purchased for all
Teacher Education instructors.

The estimated costs of these upgrades are $10,000.

e Alternative Placement Program: State the procedures in place for advising alternative placement
candidates and indicate the number of alternative candidates advised for the school year.

The Master of Education in Curriculum and Instruction program prepares educators to lead in the
classroom and school environments through the development of skills and practices essential to the
creation and delivery of effective instruction. Particular emphasis is given to applying research and
theory toward the provision of instruction for diverse student populations in a variety of contexts. This
program provides the necessary coursework to meet the education requirements needed for the
alternative teaching credentials in Oklahoma. Alternative placement candidates receive a certificate
after taking the first four courses in the Masters of Curriculum and Instruction program:

Certificate in Curriculum and Instruction
Sequence | Course Credits Title Weeks

1 ED 5131 1 Orientation to Curriculum and Instruction and 2
2 ED 5243 3 Instructional Strategies and Best Practices 6
3 ED 5173/ 3 Reading and Writing Across the Curriculum or 6

ED 5153 Language Acquisition, Literacy, and Reading

ED 5163 3 Classroom Management and Safe Learning Environments 6
5 ED 5263 3 Advocacy for Learning and Creating a Community of Diverse 6

Learners
8 ED 5253 3 Assessment, Data Monitoring, and Applied Practice 6
10 ED 5143 3 Educational Psychology 6
Total 13
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| All students take ED 5131 and choose 4 of the 6 courses listed. |

Upon completion of the certificate, the required coursework for alternative certification should
be met. It is hoped that the alternatively certified candidate would continue the remaining
coursework required to earn their Masters in Curriculum and Instruction. Twenty-five students
were advised in the certificate route, and two of those continued the remaining coursework,
receiving their master’s.

MACU also began a degree completion program for paraprofessionals. These students complete
an Interdisciplinary Degree, which includes 18 hours of educational courses, allowing them to
take an alternative route to certification. Twenty-six paraprofessionals were advised in this
alternative route.

The EPP also offers a “non-certification” route for candidates who cannot pass or do not
complete their state testing requirements. This status remains on their transcripts until all three
state tests have been passed and/or completed. In fall 2021, three candidates graduated as non-
certified. In spring 2022, an additional four candidates graduated as non-certified. Three of the
seven candidates gained full certification in spring 2022.

e Input from Stakeholders: State the procedure used to inform the public regarding the
institution's teacher education program and the manner through which public input is
solicited and received.

The EPP and the Teacher Education Committee meet monthly and consistently review, evaluate,
and revise the Teacher Education programs. The Teacher Education Committee is a resource
in receiving vital input about its programs from its stakeholders. The Committee is composed of
the School of Teacher Education professional faculty, the Chair from each of the offered
secondary programs, other general education faculty who have candidates in their classrooms,
at least two principals from the community, at least two teachers from the community, at least
one superintendent, and at least one teacher candidate. The Dean of Student Success, the
Director of Institutional Effectiveness, and the Vice-President for Academic Affairs also attend
the TEC meetings. Program revisions or the addition of new courses are suggested by the
Director of Teacher Education. If the Teacher Education Committee approves revisions, the
information is presented to the faculty of the College of Arts and Sciences for approval. This
action is then presented to the University Senate for discussion and final approval. New
program proposals follow the same procedures.

A student teacher reception is held each semester. The University President, Vice President for
Academic Affairs (VPAA), Dean from the College of Arts and Sciences, as well as Student Life,
faculty, parents, and cooperating teachers are all invited. Candidates share about their
experiences. Feedback is welcomed from all stakeholders at the event.

Feedback is also provided by the cooperating teachers on a one-on-one basis. At the
conclusion of each student teaching placement, cooperating teachers are asked by the university

supervisor for input on ways to improve the experience.

Subject area and/or professional education faculty also receive input from principals during a

February 2021



candidate’s first year of teaching. University faculty members visit a candidate in his or her
first year of teaching at least six times, giving feedback and encouragement. At the completion
of the experience, a survey is given to the graduate and to the principal at the location for
additional feedback about the candidates’ preparation and/or the EPP’s programs.

Even though not required by the state, field experience in EDEL 4304 Diagnostic and
Prescriptive Reading requires early childhood and elementary candidates to conduct reading
assessments and to design and deliver appropriate lessons to individual students in an after-
school program. Candidates work with students a total of 15 hours. Conferences are also held
with cooperating teachers giving them feedback on the students’ progress and future
recommendations.

The procedures used to inform the public regarding the institution’s teacher education program
and the manner through which public input is solicited and received is reported annually to the
Office of Educational Quality and Accountability and is posted on the Institution’s website with
feeback available to any outside source.

e Content Preparation: Please provide information on where in your program that
candidates study dyslexia, trauma-informed responsive instruction and multi-tiered systems
of support (MTSS).

All candidates are required to take EDUC 4223 Students with Exceptionalities. In this course
candidates are taught trauma-informed instruction and about dyslexia. Student teachers, in their
student teaching semester, receive professional development from local school district trainers in
trauma informed instruction. The School of Teacher Education also hosts guest speakers relating
to these topics at our monthly Teacher Candidate meetings. Teacher candidates who attend
receive professional development points.

The three tiers of the multi-tiered systems of support are covered in EDUC 4203 Instructional
Strategies, Management and Assessment I and EDUC 4213 Instructional Strategies,
Management and Assessment II. The candidates also write about these in their lessons
submitted in the PPAT.

THE SECTION BELOW APPLIES ONLY TO THOSE INSTITUTIONS WHO WERE
ASSESSED AN AREA FOR IMPROVEMENT ON THE STATE REQUIREMENTS AT
THEIR LAST SITE VISIT

If you were assessed an Area for Improvement (AFI) at your last site visit on any of the
following State Requirements please indicate what progress has been made toward
correcting the AFI.
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Per OEQA Rule 218:10-5-1: In its annual report the institution will be expected to address progress on the areas
for improvement cited in the accreditation report. When the CEQA has determined that an education unit is not
making progress toward the removal of the areas for improvements cited during their visit, the institution will be
notified that the unit will be required to submit a plan and timeline for addressing the areas for improvement. If at
the end of six (6) months the CEQA determines the education unit has not submitted sufficient data documenting
adequate progress toward the removal of the areas for improvement, a state-level Focus Visit will be warranted
within 18 months. After such Focus Visit the CEQA will have the option of granting continuing accreditation or
revoking accreditation.

OKLAHOMA STATE REQUIREMENTS
Foreign Language or Emergent Bilingual/English Learning Proficiency
Input from Stakeholders
Content and Pedagogical Preparation
Advisement
Field Experiences (Student teaching minimums)
Admission Requirements & Exit Requirements
Faculty Professional Development
Alternative Placement Program
Faculty Workload
10. Mentor Teachers
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