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OKLAHOMA STATE REPORT 2024
Reporting on Academic Year of September 1, 2022 – August 31, 2023
218:10-5-4. Standards for Oklahoma Educator Preparation Programs

(d) Annual Report. Each Oklahoma educator preparation unit shall submit an annual report to the   OEQA. This report will satisfy the requirements for the CEQA, State Regents for Higher Education, State Department of Education, and CAEP/AACTE.

As your team reflects on the following topics, provide data and examples from the 2022-2023 academic year to support your responses. Some questions may not apply to your institution. Upload the report to the accreditation database by April 30, 2024. Please submit the CAEP 2024 Annual Report with this state report.  
1. Changes in the Implementation of Standards: Describe changes in the standards outlined in the Institution Plan as a result of local and statewide evaluations/assessments, public hearings, or other reasons.  
To improve scores on the Oklahoma Subject Area Test (OSAT), all introductory history courses have been aligned to OSAT objectives, and a new English course has been developed to assist Elementary and Early Childhood majors in passing the test. Public history components have been implemented into assignments to increase scores on the PPAT, and several programming assignments and additional software in math courses have been implemented to prepare Secondary Math candidates. An online delivery system for Elementary Education majors was created and implemented to provide an opportunity for working adults to pursue a traditional education degree.
2. Progress in Addressing Stipulations/Areas for Improvement: Describe the progress made in addressing the stipulations/areas for improvement, if any, identified by the most recent site accreditation review team. 
The EPP received an AFI in Standard 3, Component 3.6. providing evidence documenting candidates’ understanding of the expectations of the profession, including codes of ethics, professional standards of practice, and relevant laws and policies.
The EPP created an assessment to evaluate the candidate's understanding of the above-mentioned information. The assessment is given after candidates have completed two professional education courses that address this information: Educational Foundations and Students with Exceptionalities. Candidates are required to pass this assessment with 70% accuracy or better as a Checkpoint 2 requirement.
3. Supply and Demand: Describe the efforts made to address supply and demand issues.
MACU implemented its elementary education program in an online format to provide an opportunity for working adults to pursue a traditional education degree. Candidates in the online programs follow the same standards and expectations as those on-ground, including in-person field experiences and student teaching.  

Teacher candidates are informed about teacher shortage areas during advisement, in monthly teacher candidate meetings, and in EDUC 2101 Educational Orientation.  The shortage areas are also listed annually in the Teacher Education Handbook based on the nationwide teacher shortage area listing. 
MACU recruits its candidates to teach in Oklahoma City Public Schools (OKCPS) through providing a student teaching experience in the urban setting through the Urban Teacher Preparation Academy (UTPA). UTPA provides support and professional development throughout a candidate’s student teaching and for three years after being hired to teach in OKCPS. MACU continues to serve on the Executive Board of UTPA.

MACU is also working on partnerships with high schools and junior colleges to offer concurrent enrollment and transfer credit to our University through articulation agreements. In 2022-23, MACU served 99 concurrent students. Two of these students transitioned to degree-seeking programs. Articulation agreements have been made with Rose State, Oklahoma Community College, and Oklahoma City Community College.  
4. Program Changes: List any program changes that have occurred in the program as a result of data analysis.

Secondary Social Studies: 

All introductory history courses have been aligned to the multiple-choice portion of the OSAT.

Implemented public history components into an assignment for upper-division history courses. Candidates work on perspective and development of community empathy while being true to the empirical evidence of the historical record. This is an attempt to help teacher candidates keep in mind the communities that they will serve, which should increase scores in the PPAT and Task 1.  
Elementary Education: 

Created and implemented an online delivery system for our Elementary Education Program to help reach candidates already in schools or working adults.  
Early Childhood: 
Program was sunset due to a lack of enrollment.
.  

English:  
Developed ENGL 4803 Form and Genre in Literature for Elementary Education majors, providing candidates with more understanding of writing forms and genres and assisting in passing the OSAT.


Secondary Mathematics:  
Implemented several programming assignments into discrete math courses and implemented dynamic geometry software for College Geometry courses.
Masters of Educational Leadership and Administration
Revised program of study for an accredited program for both principals and superintendents. 
5. Technology Resources: Report on resources devoted to technology. 
The University library features a computer lab, which doubles as a classroom, equipped with 24 computers linked to a laser printer. Additionally, there is a separate cluster of computers dedicated to Internet research and email. The library provides both wireless and Ethernet connectivity for high-speed Internet access, with an upgraded wireless network.
 

The University offers free access to the Microsoft Office suite, including Microsoft 365 and online storage, to all students in the teacher education labs. Additionally, licenses for the D2L platform are available, allowing students to access course materials online. The teacher education computer lab features a SMARTBoard, projector, and Elmo for student use.

 

The School of Teacher Education received funding from the USDA Distance Learning grant to provide concurrent classes to high school students. This funding included 20 iPads equipped with science software, laptops for teachers, classroom cameras for class broadcasting, and enhanced wireless access points to improve Internet bandwidth for Teacher Education students. Additionally, four classrooms, including the Teacher Education computer lab, the Chemistry classroom, and two other standard classrooms used by the School for Teacher Education, are outfitted with 85" touchscreen SMARTBoards. Zoom licenses have also been secured for all Teacher Education instructors. Two new science labs were established, part of a $714,000 grant that also included an Innovation lab offering access to virtual reality, artificial intelligence, and 3D printing technologies.

 

The total investment for these upgrades is estimated at $725,000.

6. Faculty Professional Development:  Summarize the professional development that focused on unit faculty members’ ability to model effective teaching styles such as inquiry, group discussion, and collaborative learning.

· Program Coordinator for Elementary Education attended the Oklahoma Literacy Conference and the 15th Annual Regents Reading Conference
· Program Coordinator for Secondary English attended the Modern Language Association Conference in California.  
· Program Director for MEd in Educational Leadership attended the CCOSA State Leadership Conference, the OSSBA State School Board Conference, and the OSAT Administrator Review. 
· Program Coordinator for Secondary Math attended Dataquest:Certificates in Python for Data analysts and sessions on VR, etc.  

· Program Coordinator for Secondary Social Studies attended a workshops on Retention Rates and Student Mental Health 
· All program coordinators attended the annual OACTE/OATE/OEQA fall conference  to not only learn about program review but also attend timely breakout sessions.

· UTPA Board member attended UTPA touchback sessions which provided professional development in the areas of diversity, food scarcity, teaching practices in the inner-city schools, etc.

7. Public School Direct Contact: All full-time teacher education faculty members directly involved in the teacher education process, including all administrators of teacher education programs, are required to serve in a state accredited public school for at least ten (10) clock hours per school year in direct contact with meaningful and relevant responsibilities related to their respective teacher education fields. 
In a table format, report the number of hours all full-time teacher education faculty members spent in meaningful contact with P12 students.  
	MACU Faculty Serving Teacher Education
2022-2023 Public School Volunteer Hours
	Hours
Completed

	Hinkle, Vickie – Professional Ed. Faculty – Elementary Education
Sky Ranch Elementary – 14 hours
Supervised tutoring of P-12 students by MACU college students.

	14

	Rehbein, Esther – Professional Ed. Faculty – Early Childhood
Bryant Elementary– 11 hours
Assessed students on sight words and 4th quarter testing.

	11

	James, Terry – Professional Ed. Faculty 

Choctaw Public Schools- 10 hours
Volunteered in classroom, assisting students and classroom teacher.

	10

	Schell, Kenneth - Subject Area Faculty – Sec. Soc. Studies

US Grant – 10 hours
Served as a teacher aide and assisting students with questions, and those needing extra help.

	10

	Fowlkes, Carol – Subject Area Faculty – Sec. Math

Northmoor Elementary
Was the record and score keeper for Moore Public Schools Archery Meet.   Tallied individual scores and posted to award top 10 medals in each age/gender category. 


	10

	Harris, Mark – Subject Area Faculty – Sec. English
Highland West Junior High – 10 hours
Assisted with packing and cleaning the classroom to end the academic year and helped with preparation to begin the upcoming year.

	10


8. Graduate Students: Report on the number of graduate students admitted conditionally and the success rates.  
The single accredited graduate program currently offered in Education is Educational Leadership and Administration.   For the academic year 2022-23 five candidates were admitted to the program, with no conditional admissions necessary. It might be noted that, due to the low number of enrollees entering the program, a review regarding the viability of the program will be conducted during the 2023-24 academic year.
9. Reading Instruction: Report on the results of the assessment of teaching skills in the area of reading instruction as administered to candidates in elementary, early childhood education, and special education programs.
Elementary and Early Childhood candidates are required to complete four reading courses. These courses are Children’s Literature, Early Literacy Methods, Intermediate Reading Methods, and Diagnostic and Prescriptive Reading. The methods courses focus on the essential components of literacy instruction: Phonemic and Phonological Awareness, Phonics and Word Recognition, Fluency, Vocabulary and Oral Language Comprehension, and Text Comprehension. Candidates read and apply the research in these components through discussion, activities that support application in their field experiences, and writing lesson plans. In the Diagnostic and Prescriptive Reading class, candidates work one-on-one with an actual student, tutoring them in literacy for 14 sessions. They assess each student, write lesson plans, and revise them through continual assessment and instruction. We currently do not have a Special Education program.
10. Alternative Placement Program:  State the procedures in place for advising alternative placement candidates and indicate the number of alternative candidates advised for the school year. 
As potential students communicate questions about alternative certification, the Director of Teacher Education directs them to the Oklahoma State Department of Education to determine the courses they are required to take. Once the required courses are identified, they are enrolled in the appropriate courses offered by MACU. Upon completion of the courses, a letter is written, recommending the completed courses to the Office of Teacher Certification. In 2022-23 we received approximately 10 inquiries regarding alternative certification coursework. Of the ten inquiries, four were recommended.
11. Input from Stakeholders:  State the procedure used to inform the public regarding the institution's teacher education program and the manner through which public input is solicited and received.
The EPP and the Teacher Education Committee meet monthly and consistently review, evaluate, and revise the Teacher Education programs.  The Teacher Education Committee is a resource for receiving vital input about its programs from its stakeholders. The Committee is composed of the School of Teacher Education professional faculty, the Chair from each of the offered secondary programs, other general education faculty who have candidates in their classrooms, at least two principals from the community, at least two teachers from the community, at least one superintendent, and at least one teacher candidate.  The Dean of Student Success, the Director of Institutional Effectiveness, and the Vice-President for Academic Affairs also attend the TEC meetings. Program revisions or the addition of new courses are suggested by the Director of Teacher Education. If the Teacher Education Committee approves revisions, the information is presented to the faculty of the College of Arts and Sciences for approval. This action is then presented to the University Senate for discussion and final approval. New program proposals follow the same procedures.   

A student teacher reception is held each semester. The University President, Vice President for Academic Affairs (VPAA), Dean from the College of Arts and Sciences, as well as Student Life, faculty, parents, and cooperating teachers are all invited. Candidates share their experiences. Feedback is welcomed from all stakeholders at the event.

Feedback is also provided by the cooperating teachers on a one-on-one basis. At the conclusion of each student teaching placement, cooperating teachers are asked by the University supervisor for input on ways to improve the experience.

Subject area and/or professional education faculty also receive input from principals during a candidate’s first year of teaching.  University faculty members visit a candidate in his or her first year of teaching at least six times, giving feedback and encouragement.  At the completion of the experience, a survey is given to the graduate and to the principal at the location for additional feedback about the candidates’ preparation and/or the EPP’s programs.    

Even though not required by the state, field experience in EDEL 4304 Diagnostic and Prescriptive Reading requires early childhood and elementary candidates to conduct reading assessments and to design and deliver appropriate lessons to individual students in an after-school program.  Candidates work with students for a total of 15 hours. Conferences are also held with cooperating teachers, giving them feedback on the students’ progress and future recommendations. 

The procedures used to inform the public regarding the institution’s teacher education program and the manner through which public input is solicited and received is reported annually to the Office of Educational Quality and Accountability and is posted on the Institution’s website with feedback available to any outside source.
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